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ABSTRACT 

This revised edition of the "Learning Standards for 
English Language Arts" for New York State incorporates changes to the 
content standards and performance indicators based on extensive 
review by the public. The four standards described in the booklet are 
that students will read, write, listen, and speak (1) for information 
and understanding; (2) for literary response and expression; (3) for 
critical analysis and evaluation; and (4) for social interaction. The 
format for displaying the standards in the booklet includes the label 
for the standard; the key ideas that define the standard; performance 
indicators that describe the required expectations for students at 
elementary, intermediate, and commencement levels; and sample tasks 
that suggest evidence of appropriate progress toward the standard at 
a given level. New in this edition are samples of student work, along 
with teachers’ comments on the work. (RS) 
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Introduction 




This revised edition of the Learning Standards /or English Language Arts incorporates changes to the content 
standards and performance indicators based on extensive review by the public. It should be considered a working 
document; as educational practice improves, these standards will continually be revised. 

In this document, the format for displaying the standards includes the following: 

• the label for the standard (e.g., Language for Information and Understanding) 

• the key ideas that define the standard (preceded by [1] or [2]) 

• the performance indicators that describe the required expectations for students at elementary, intermedi- 
ate, and commencement levels (preceded by bullets [•]) and 

• sample tasks that suggest evidence of appropriate progress toward the standard at a given level (preceded 
by triangles [A]). 

For each standard, the key ideas, performance indicators, and examples of evidence are listed first for the recep- 
tive language skills of listening and reading, then for the expressive language skills of speaking and writing. 
Within each of these categories, listening or speaking is listed first to acknowledge the usual order of development 
in the learner. 



At different levels of the same standard, performance indicators incorporate five dimensions of growth that 
increase in complexity at successive levels. Those dimensions are range, flexibility, connections, conventions, and 
independence . The At a Glance charts on pages 5, 9, and 17 provide an overview of the kinds of language activi- 
ties that best support the standards, the criteria that characterize the language function represented by the stan- 
dard, and specific application of the dimensions of growth to that standard. 

New in this edition are samples of student work, along with teachers* comments on the work. The examples are 
Intended to provide some ideas of tasks that support attainment of the performance standards. They are not mod- 
els of excellence. Rather, they represent various levels of acceptable work. It is important to remember that these 
are just suggestions of ways that students can demonstrate progress toward achieving the standards. 

The State Education Department will continue to collect and publish samples of student work. As teachers 
become more familiar with the standards and students become more proficient in meeting them, the level of the 
performance tstandards and content standards will continue to rise. 

Taken together, the content standards and the performance standards define the learning standards for 
students in English language arts. 

The Board of Regents recognizes the diversity of students in New York State, including students with disabili- 
ties, students with limited English proficiency, gifted students, and educationally disadvantaged students, and has 
made a strong commitment to integrating the education of all students into the total school program. The stan- 
dards in the framework apply to all students, regardless of their experiential background, capabilities, develop- 
mental and learning differences, interests, or ambitions. A classroom typically includes students with a wide range 
of abilities who may pursue 1 multiple pathways to learn effectively, participate meaningfully, and work towards 
attaining the curricular standards. Students with diverse learning needs may need accommodations or adaptations 
of instructional strategies and materials to enhance their learning and/or adjust for their learning capabilities. 
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Learning Standards for English 
Language Arts at Three Levels 



Standard 1: Students will read, write, listen, and speak for information and understanding. 

As listeners and readers, students will collect data, facts, and ideas; discover relationships, concepts, 
and generalizations; and use knowledge generated from oral, written, and electronically produced 
texts. As speakers and writers, they will use oral and written language to acquire, interpret, apply, 
and transmit information. 



Standard 2: Students will read, write, listen, and speak for literary response and expression. 

Students will read and listen to oral, written, and electronically produced texts and performances, 
relate texts and performances to their own lives, and develop an understanding of the diverse social, 
historical, and cultural dimensions the texts and performances represent. As speakers and writers, 
students will use oral and written language for self-expression and artistic creation. 



Standard 3: Students will read, write, listen, and speak for critical analysis and evaluation. 

As listeners and readers, students will analyze experiences, ideas, information, and issues presented 
by others using a variety of established criteria. As speakers and writers, they will present, in oral and 
written language and from a variety of perspectives, their opinions and judgments on experiences, 
ideas, information and issues. 



Standard 4: Students will read, write, listen, and speak for social interaction. 

Students will use oral and written language for effective social communication with a wide variety of 
people. As readers and listeners, they will use the social communications of others to enrich their 
understanding of people and their views. 




\ 



Standard 1 — Language for Information 
and Understanding 



klcmuit ;ir\ 

Listening and Reading Speaking and Writing 



1* Listening and reading to acquire information and 
understanding involves collecting data, facts, and 
ideas; discovering relationships, concepts, and 
generalizations; and using knowledge from oral, 
written, and electronic sources. 

Students: 



2. Speaking and writing to acquire and transmit 
information requires asking probing and clarifying 
questions, interpreting information in one's own 
words, applying information from one context to 
another, and presenting the information and 
interpretation clearly, concisely, and comprehensibly. 



• gather and interpret information from children’s 
reference books^nagazines, textbooks, electronic bulletin 
boards, audio and media presentations, oral interviews, 
and from such forms as charts, graphs, maps, and 
diagrams 

• select Information appropriate to the purpose of their 
investigation and relate ideas from one text to another 

• select and use strategies they have been taught for note* 
taking, organizing, and categorizing information 

• ask specific questions to clarify and extend meaning 

• make appropriate and effective use of strategies to 
construct meaning from print, such as prior knowledge 
about a subject, structural and context clues, and an 
understanding of letter-sound relationships to decode 
difficult words 

• support inferences about information and ideas with 
reference to text features, such as vocabulary and 
organizational patterns. 

This is evident , for example, when students: 

A accurately paraphrase what they have heard or read 

▲ follow directions that involve a few steps 

▲ ask for clarification of a classmate’s idea in a group discussion 

▲ use concept maps, semantic webs, or outlines to organize 
information they have collected. 



Students: 

• present information clearly in a variety of oral and 
written forms such as summaries, paraphrases, brief 
reports, stories, posters, and charts 

• select a focus, organization, and point of view for oral 
and written presentations 

• use a few traditional structures for conveying 
information such as chronological order, cause and 
effect, and similarity and difference 

• use details, examples, anecdotes, or personal experiences 
to explain or clarify information 

• include relevant information and exclude extraneous 
material 

• use the process of pre-writing, drafting, revising and 
proofreading ( the “writing process") to produce 
well-constructed informational texts 

• observe basic writing conventions, such as correct 
spelling punctuation, and capitalization, as well as 
sentence and paragraph structures appropriate to 
written forms. 

This is evident, for example, when students : 

A write a short report on a topic in social studies using 
information from at least two different sources 

A demonstrate the procedures for caring for a classroom pet using 
props or other visual aids as well as oral explanation 

A revise early drafts of a report to make the information clearer to 
the audience 

A use the vocabulary from their content area reading 
appropriately and with correct spelling 

A produce brief summaries of chapters from text books, clearly 
indicating the most significant information and the reason for 
its importance. 




Key ideas are identified by number? (1). 
Performance indicators are identified by bullets (•). 
Sample tasks are identified by triangles (A). 



STANDARD 1 
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Students will read, write, listen, and speak for information and understanding. 



Intermediate 

Listening and Reading Speaking and Writing 



1* Listening and reading to acquire information and 
understanding involves collecting data, facts, and 
ideas; discovering relationships, concepts, and 
generalizations; and using knowledge from oral, 
written, an d electronic sources* 

Students: 

• interpret and analyze information from textbooks and 
nonfiction books for young adults, as well as reference 
materials, audio and media presentations, oral 
interviews, graphs, charts, diagrams, and electronic data 
bases intended for a general audience 

• compare and synthesize information from different 
sources 

• use a wide variety of strategies for selecting, organizing, 
and categorizing information 

• distinguish between relevant and irrelevant information 
and between fact and opinion 

• relate new information to prior knowledge and 
experience 

• understand and use the text features that mak e 
information accessible and usable, such as format, 
sequence, level of diction, and relevance of details. 

This is evident , for example , when students: 

I V A produce a summary of the information about a famous person 
) ! found in a biography, encyclopedia, and textbook 
/ A use facts and data from news articles and television reports in 
an oral report on a current event 
▲ compile a bibliography of sources that are used in a research 
project 

▲ take notes that record the main ideas and most significant 
supporting details of a lecture or speech. 



2. Speaking and writing to acquire and transmit 
information requires asking probing and clarifying 
questions, interpreting information in one’s own 
words, applying information from one context to 
another, «nd presenting the information and 
interpretation clearly, concisely, and comprehensibly* 

Students: 

• produce oral and written reports on topics related to all 
school subjects 

« establish an authoritative stance on the subject and pro- 
vide references to establish the validity and verifiability 
of the information presented 

• organize information according to an identifiable struc- 
ture, such as compare/contrast or general to specific 

• develop information with appropriate supporting materi- 
al, such as facts, details, illustrative examples or anec- 
dotes, and exclude extraneous material 

• use the process of pre-writing, drafting, revising, and 
proofreading ( the “writing process”) to produce well- 
constructed informational texts 

• use standard English for formal presentation of informa- 
tion, selecting appropriate grammatical constructions 
and vocabulary, using a variety of sentence structures, 
and observing the rules of punctuation, capitalization, 
and spelling. 

This is evident , for example , when students: 

▲ write an essay for science class that contains information from 
interviews, data bases, magazines, and science texts 

▲ participate in a panel discussion on population trends in the 
United States in recent years, using graphics, and citing the 
source of the data 

▲ use technical terms correctly in subject area reports 

▲ survey student views on a school issue and report findings to the 
class. 



STANDARD 1 
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Standard 1 — Language for Information 
and Understanding 

Listening and Reading Speaking and Writing 



1* Listening and reading to acquire inf o rma tion and 
understanding involves collecting data, facts, and 
ideas; discovering relationships, concepts, and 
generalizations; and using knowledge from oral, 
written, and electronic sources. 

Students: 

• interpret and analyze complex informational texts and 
presentations, including technical manuals, professional 
journals, newspaper and broadcast editorials, electronic 
networks, political speeches and debates, and primary 
source material in their subject area courses 

• synthesize information from diverse sources and identity 
complexities and discrepancies in the information 

• use a combination of techniques (e.g., previewing, use of 
advance organizers, structural cues) to extract salient 
information from texts 

• make distinctions about the relative value and 
significance of specific data, facts, and ideas 

• make perceptive and well developed connections to prior 
knowledge 

• evaluate writing strategies and presentational features 
that affect interpretation of the information. 

This is evident , for example , when students: 

A incorporate information from several noted experts to support a 
thesis in a research paper 

▲ assemble notes for historical and artistic exhibits 

A use an electronic data base and other graphic presentations to 
find evidence of trends for a sociological study 

A produce flow charts and diagrams to show the relationships 
among information from different sources 

A determine the relative value of different reference materials for 
a particular research question. 



2. Speaking and writing to acquire and transmit 
information requires asking probing and clarifying 
questions, interpreting information in one’s own 
words, applying information from one context to 
another, and presenting the information and 
interpretation clearly, concisely, and comprehensibly. 

Students: 

• write and present research reports, feature articles, and 
thesis/support papers on a variety of topics related to all 
school subjects 

• present a controlling idea that conveys an individual 
perspective and insight into the topic 

• use a wide range of organizational patterns such as 
chronological, logical (both deductive and inductive), 
cause and effect, and comparison/contrast 

• support interpretations and decisions about relative 
significance of information with explicit statement, 
evidence, and appropriate argument 

• revise and improve early drafts by restructuring, 
correcting errors, and revising for clarity and effect 

• use standard English skillfully, applying established 
rules and conventions for presenting information and 
making use of a wide range of grammatical constructions 
and vocabulary to achieve an individual style that 
communicates effectively. 

This is evident, for example, when students: \ 

A demonstrate how to perform an intricate task, such as how to 
operate a computer program or conduct a laboratory experiment 

▲ write an extended research report on a complex issue or topic 
that documents sources of information and is well organized to 
convey overarching ideas and supporting evidence and details 

▲ write a report of a scientific inquiry that observes the 
conventions of scientific writing, the rules of evidence, and the 
correct usage of technical terms 

▲ produce program notes for an art exhibit or concert with 
background information on the works and artists. 



Key ideas are identified by numbers (1). 






Performance indicators are identified by bullets (•). 




STANDARD 1 


Sample tasks are identified by triangles (A). 
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Standard 2 — Language for Literary 
Response and Expression 



Element ary 

Listening and Reading 



1. Listening end pending for literary response involves 
comprehending, interpreting, and critiquing 
imaginative texts in every medium, drawing on 
personal experiences and knowledge to understand 
the text, and recognizing the social, historical and 
cultural features of the text. 

Students: 

* read a variety of literature of different genres: picture 
books; poems; articles and stories from children’s 
magazines; fables, myths and legends; songs, plays and 
media productions; and works of fiction and nonfiction 
Intended for young readers 

* recognize some features that distinguish the genres and 
use those features to aid comprehension 

* understand the literary elements of setting, character, 
plot, theme, and point of view and compare those 
features to other works and to their own lives 

* use inference and deduction to understand the text 

* read aloud accurately and fluently, using phonics and 
context cues to determine pronunciation and meaning 

* evaluate literary merit. 

This is evident , for example , when students: 

A read a picture book to the class and point out how the pictures 
add meaning to the story 

A recite a favorite poem from a class anthology and tell why they 
chose that poem 

A keep a reading inventory to show all the types of literature they 
are reading 

A retell a familiar fairy tale or fable to the class 
A choose books to read individually or with others. 



Speaking and Writing 



2. Speaking and writing for literary response involves 
presenting interpretations, analyses, and reactions to 
the content and language of a text. Spe aking and 
writing for literary expression involves producing 
imaginative texts that use language and text 
structures that are inventive and often multilayered. 

Students: 

• present personal responses to literature that make 
reference to the plot, characters, ideas, vocabulary, and 
text structure 

• explain the meaning of literary works with some 
attention to meanings beyond the literal level 

• create their own stories, poems, and songs using the 
elements of the literature they have read and 
appropriate vocabulary 

• observe the conventions of grammar and usage, spelling, 
and punctuation. 

This is evident , for example , when students: 

A perform dramatic readings or recitations of stories, poems, or 
plays 

A write a review of a book to recommend it to their classmates 

A create their own picture books or fables to keep in the classroom 
libraiy 

A write new endings or sequels to familiar stories 

A pretend to be a character in a historical story and write letters! 
to their classmates about the character’s life. * V., . 



Key ideas are identified by numbers (1). 
Performance indicators are identified by bullets (*). 
Sample tasks are identified by triangles (A). 
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1. Listening and reading for literary response involves 
comprehending, interpreting, and critiquing 
imag ina tive texts in every medium, drawing on 
personal experiences and knowledge to understand 
the text, a»d recognizing the social, historical and 
cultural features of the text. 



2. Speaking and writing for literary response involves 
presenting interpretations, analyses, and reactions to 
the content and language of a text. Speaking and 
writing for literary expression involves producing 
imaginative texts that use la ngu a ge and text 
structures that are inventive and often multilayered. 



Students: 

• read and view texts and performances from a wide range 
of authors, subjects, and genres 

• understand and identify the distinguishing features of 
the mqjor genres and use them to aid their interpretation 
and discussion of literature 

• identify significant literary elements (including 
metaphor, symbolism, foreshadowing, dialect, rhyme, 
meter, irony, climax) and use those elements to interpret 
the work 

• recognize different levels of meaning 

• read aloud with expression, conveying the meaning and 
mood of a work 

• evaluate literary merit based on an understanding of the 
genre and the literary elements. 

77us is evident, for example , when students: 

A read or recite poems of their own selection to the class, clearly 

■ A conveying the meaning of the poem and the effect of the rhythm 

| ! and rhyme patterns 

../A produce lists of recommended readings for their peers, grouping 
the works according to some common elements (e.g., theme, 
setting, type of characters) 

A use references to literature they have read to support their posi- 
tion in class discussion. 



Students: 

• present responses to and interpretations of literature, 
making reference to the literary elements found In the 
text and connections with their personal knowledge and 
experience 

♦ produce interpretations of literary works that identify 
different levels of meaning and comment on their 
significance and effect 

♦ write stories, poems, literary essays, and plays that 
observe the conventions of the genre and contain 
interesting and effective language and voice 

• use standard English effectively. 

This is evident , for example, when students: 

A take part in class productions of short plays 

A write a sequel to a story continuing the development of the 
characters, plot, and themes 

A write reviews of literature from different cultural settings and 
point out similarities and differences in that literature 

A write stories or poems for their peers or younger children. 



i 
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Standard 2 — Language for Literary 
Response and Expression 



Com nu.' neon lent. 

Listening and Reading 



1* Listening and r ea d in g for literary response involves 
comprehending, interpreting, and critiquing 
imaginative texts in every medium, drawing on 
personal experiences and knowledge to understand 
the text, and recognizing the social, historical and 
cultural features of the text. 



Speaking and Writing 



2. Speaking and writing for literary response involves 
presenting interpretations, analyses, and reactions to 
the content and language of a text. Speaking and 
writing for literary expression involves producing 
imaginative texts that use language and text 
structures that are inventive and often multilayered* 



Students: 

• read and view independently and fluently across many 
genres of literature from many cultures and historical 
periods 

• identify the distinguishing features of different literary 
genres, periods and traditions and use those features to 
interpret the work 

• recognize and understand the significance of a wide 
range of literary elements and techniques, (including 
figurative language, imagery, allegory, irony, blank verse, 
symbolism, stream-of-consciousness) and use those 
elements to interpret the work 

• understand how multiple levels of meaning are conveyed 
in a text 

• read aloud expressively to convey a clear interpretation 
of the work 

• evaluate literary merit based on an understanding of the 
genre, the literary elements, and the literary period and 
tradition. 

This is evident , for example , when students: 

▲ read a selection of poems of different forms, including sonnets, 
lyncs, elegies, narrative poems, and odes, and recognize the 
effect of the structure and form on the meaning 

▲ act out scenes from a full length play in class 

A read literary pieces on a common theme from several literary 
periods (such as Renaissance, Neo-Classical, Romantic, 

Realistic, Naturalistic, and Contemporary) and compare the 
treatments of the theme in those periods 

A read and interpret works of recognized literary merit from sev- 
eral world cultures and recognize the distinguishing features of 
those cultural traditions 

A view stage or film productions of a major play or novel and dis- 
cuss the interpretation of the work that is evident in the produc- 
tion. 



Students: 

• present responses to and interpretations of works of 
recognized literary merit with references to the principal 
features of the genre, the period, and literary tradition, 
and drawing on their personal experiences and 
knowledge 

• produce literary interpretations that explicate the multi- 
ple layers of meaning 

• write original pieces in a variety of literary forms, 
correctly using the conventions of the genre and using 
structure and vocabulary to achieve an effect 

• use standard English skillfully and with an individual 
style. 

This is evident , for example , when students: 

A write stories or poems using such literary structures and devices 
as stanzas and chapters, metaphors, foreshadowing, symbolism, 
and different forms of dialogue and narration 

A take part in productions of full length plays 

A put together a collection of literature from different cultures |fl 
around a common theme and write the introduction to the col-L, 
lection explaining the similarities and differences 

A write an interpretation of a major nineteenth-century novel dis- 
cussing the features of the novel that reflect the conventions of 
the genre in that time period. 

A write interpretations of works of recognized literary merit 
including a discussion of the principal features of the genre, the 
period, and the tradition. 



Key ideas are identified by numbers (1). 
Performance indicators are identified by bullets (•). 
Sample tasks are identified by triangles (A). 
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Standard 3 — Language for Critical 
Analysis and Evaluation 

Listening and Reading Speaking and Writing 



1. Listening and reading to analyze and evaluate 
experiences, ideas, information, and issues requires 
using evaluative criteria from a variety of 
perspectives and recognizing the difference in 
evaluations based on different sets of criteria. 

Students: 

• read and form opinions about a variety of literary and 
informational texts and presentations, as well as 
persuasive texts such as advertisements, commercials, 
and letters to the editor 

• make decisions about the quality and dependability of 
texts and experiences based on some criteria, such as the 
attractiveness of the illustrations and appeal of the 
characters in a picture book, or the logic and 
believability of the claims made in an advertisement 

• recognize that the criteria that one uses to analyze and 
evaluate anything depend on one’s point of view and 
purpose for the analysis 

• evaluate their own strategies for reading and listening 
critically (such as recognizing bias or false claims, and 
understanding the difference between fact and opinion) 
and adjust those strategies to understand the experience 
more fully. 

This is evident , for example ; when students : 

• listen to a book talk in class and express an opinion of the book 
with specific reference to the text and to some criteria for a good 
book 

• read several versions of a familiar fairy tale and recognize the 
differences in the versions 

• point out examples of false advertising in television ads for toys 

• identify the facts and opinions in a feature article in a children’s 
magazine. 



2. Speaking and writing for critical analysis and 
evaluation requires presenting opinions and 
judgments on experiences, ideas, information, and 
issues clearly, logically, and persuasively with 
reference to specific criteria on which the opinion or 
judgment is based. 

Students: 

• express opinions (in such forms as oral and written 
reviews, letters to the editor, essays, or persuasive 
speeches) about events, books, issues, and experiences, 
supporting their opinions with some evidence 

• present arguments for certain views or actions with 
reference to specific criteria that support the argument 
(E.g., an argument to purchase a particular piece of 
playground equipment might be based on the criteria of 
safety, appeal to children, durability, and low cost) 

• monitor and adjust their own oral and written 
presentations to meet criteria for competent 
performance (E.g., in writing, the criteria might include 
development of position, organization, appropriate 
vocabulary, mechanics, and neatness. In speaking; the 
criteria might include good content, effective delivery, 
diction, posture, poise, and eye contact.) 

• use effective vocabulary and follow the rules of grammar, 
usage, spelling, and punctuation in persuasive writing. 

This is evident, for example, when students: 

A write a letter to the principal recommending that the school v, ‘ 
cafeteria serve pizza for lunch based on the criteria that it is 
nutritious and appealing to students 

A give an oral report comparing several versions of the Cinderella 
story, pointing out similarities and differences in the versions 

A in group discussion, select the most important word of a poem or 
story and explain its significance 

A write an analysis of the effect of a major snow storm from the 
perspectives of a school student, a working parent, and a mail 
carrier 

A in writing group, critique each other’s writing with reference to 
specific criteria and revise their writing based on the group’s 
suggestions. 




Key ideas are identified by numbers (1). 
Performance indicators are identified by bullets (•). 
Sample tasks are identified by triangles (A). 
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Intermediate 



Listening and Reading Speaking and Writing 



1. Listening and reading to analyze and evaluate 
experiences, ideas, information, and issues requires 
using evaluative criteria from a variety of perspectives 
and recognizing the difference in evaluations based on 
different sets of criteria. 

Students: 

• analyze, interpret, and evaluate information, ideas, 
organization, and language from academic and 
nonacademic texts, such as textbooks, public documents, 
book and movie reviews, and editorials 

• assess the quality of texts and presentations, using 
criteria related to the genre, the subject area, and 
purpose (e.g., using the criteria of accuracy, objectivity, 
comprehensiveness, and understanding of the game to 
evaluate a sports editorial) 

• understand that within any group there are many 
different points of view depending on the particular 
interests and values of the individual, and recognize 
those differences in perspective in texts and 
presentations (E.g., in considering whether to let a new 
industry come into a community, some community 
members might be enthusiastic about the additional jobs 
that will be created while others are concerned about the 
air and noise pollution that could result) 

• evaluate their own and others' work based on a variety of 
l| criteria (e.g., logic, clarity, comprehensiveness, 

y conciseness, originality, conventionality) and recognize 
the varying effectiveness of different approaches. 

This is evident, for example, when students: 

A compare a magazine article on a historical event with the 
entries in an encyclopedia and history book to determine the 
accuracy and comprehensiveness of the article 

▲ use the criteria of scientific investigation to evaluate the 
significance of a lab experiment 

A read two conflicting reviews of a popular movie and recognize 
the different criteria the critics were using to evaluate the film 

A point out examples of propaganda techniques (such as 
“bandwagon,” “plain folks” language, and “sweeping 
generalities”) in public documents and speeches. 



2. Speaking and writing for critical analysis and 
evaluation requires presenting opinions and 
judgments on experiences, ideas, information, and 
issues deaxiy, logically, and persuasively with 
reference to specific criteria on which the opinion or 
judgment is based. 

Students: 

o present (in essays, position papers, speeches, and 
debates) clear analyses of issues, ideas, texts, and 
experiences, supporting their positions with well- 
developed arguments 

• develop arguments with effective use of details and 
evidence that reflect a coherent set of criteria (e.g., 
reporting results of lab experiments to support a 
hypothesis) 

• monitor and adjust their own oral and written 
presentations according to the standards for a particular 
genre (e.g., defining key terms used in a formal debate) 

• use standard English, precise vocabulary, and 
presentational strategies effectively to influence an 
audience. 

This is evident, for example, when students: 

A write a position paper on a current event, clearly indicating 
their position and the criteria on which it is based 

A present an oral review of a film, supporting their evaluation 
with reference to particular elements such as character 
development, plot, pacing, and cinematography 

A participate in a class debate on a social issue following the rules 
for formal debate 

A produce their own advertising for a product, tailoring the text 
and visuals to a particular audience. 
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Standard 3 — Language for Critical 
Analysis and Evaluation 

Listening and Reading Speaking and Writing 



1. Listening and reading to analyze and evaluate 
experiences, ideas, information, and issues requires 
using evaluative criteria from a variety of 
perspectives and recognizing the difference in 
evaluations based on different sets of criteria. 

Students: 

• analyze. Interpret, and evaluate ideas, Information, 
organization, and language of a wide range of general 
and technical texts and presentations across subject 
areas, including technical manuals, professional 
journals, political speeches, and literary criticism 

• evaluate the quality of the texts and presentations from a 
variety of critical perspectives within the field of study 
(e.g., using both Poe's elements of a short stoiy and the 
elements of “naturalist fiction" to evaluate a modern 
story) 

* make precise determinations about the perspective of a 
particular writer or speaker by recognizing the relative 
weight they place on particular arguments and criteria 
(E.g. f one critic condemns a biography as too long and 
rambling; another praises it for its accuracy and never 
mentions its length) 

* evaluate and compare their own and others’ work with 
regard to different criteria and recognize the change in 
evaluations when different criteria are considered to be 
more important. 

This is evident, for example, when students: 

▲ compare the majority decision and the dissenting opinions on a 
Supreme Court case 

A listen to speeches of two political candidates and compare their 
stands on several major issues 

A read the writing of several critics on the same author and 
determine what literary criteria each used in evaluating the 
author and how that accounts for different judgments 

A read a current article on a scientific issue, such as the 

greenhouse effect, and compare it to an earlier explanation of 
the same issue. 



2. Speaking and writing for critical analysis and 
evaluation requires presenting opinions and 
judgments on experiences, ideas, information, and 
issues clearly, logically, and persuasively with 
reference to specific criteria on which the opinion or 
judgment is based. 

Students: 

• present orally and in writing well-developed analyses of 
issues, ideas, and texts, explaining the rationale for their 
positions and analyzing their positions from a variety of 
perspectives in such forms as formal speeches, debates, 
thesis/support papers, literary critiques, and issues 
analyses 

• make effective use of details, evidence, and arguments 
and of presentational strategies to influence an audience 
to adopt their position 

• monitor and adjust their own oral and written 
presentations to have the greatest influence on a 
particular audience 

• use standard English, a broad and precise vocabulary, 
and the conventions of formal oratory and debate. 

This is evident, for example, when students: 

A write two different analyses of a Supreme Court decision from 
the perspectives of a “strict-constructionist” and a judicial 
activist 

A write a review of a technical manual from the perspective of 
current industry standards 

A deliver a “campaign” speech using a variety of persuasive 
strategies to influence an audience 

A write an essay comparing critiques from two different centuries 
of a Shakespearean play. 



Key ideas are identified by numbers (1). 






Performance indicators are identified by bullets (•). 




STANDARDS 


Sample tasks are identified by triangles (A). 
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Standard 4 — Language for Social 
Interaction 

Listening and Speaking Reading and Writing 



1. Oral communication in formal and informal settings 
requires the ability to talk with people of different 
ages, genders, and cultures, to adapt presentations to 
different audiences, and to reflect on how talk varies 
in different situations. 

Students: 

• listen attentively and recognize when it is appropriate 
for them to speak 

• take turns speaking and respond to others’ ideas in 
conversations on familiar topics 

• recognize the kind of interaction appropriate for 
different circumstances, such as story hour, group 
discussions, and one-on-one conversations. 

This is evident , for example , when students: 

A take part in “show and tell* sessions 

A participate in group discussions during “circle time* 

A greet visitors to their school or classroom and respond to their 
questions 

A bring messages to the principal’s office or to another teacher. 



2. Written communication for social interaction 
requires using written messages to establish, 
maintain, and enhance personal relationships with 
others. 

Students: 

• exchange friendly notes, cards, and letters with friends, 
relatives, and pen pals to keep In touch and to 
commemorate special occasions 

• adjust their vocabulary and style to take Into account the 
nature of the relationship and the knowledge and 
interests of the person receiving the message 

• read and discuss published letters, diaries, and journals 
to learn the conventions of social writing. 

This is evident , for example t, when students: 

A write thank you notes and invitations to friends 
A exchange letters with pen pals in another country 
A write letters to relatives who live in another city 



n.b. Because the focus of language for social 
interaction is on direct communication between 
individuals (rather than communication to a more 
general and perhaps unknown audience), the 
performance indicators for this standard are 
arranged to reflect the immediacy of direct 
communication (Listening and Speaking; Reading 
and Writing). 



Key ideas are identified by numbers (1). 






Performance indicators are identified by bullets (•). 




STANDARD 4 


Sample tasks are identified by triangles (A). 
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Students will read, write, listen, and speak for social interaction. 




Intermediate 



Listening and Speaking Reading and Writing 



1* Oral communication in formal and informal settings 
requires the ability to talk with people of different 
ages, genders, and cultures, to adapt presentations to 
different audiences, and to reflect on how talk varies 
in different situations. 

Students: 

• listen attentively to others and build on others 9 ideas in 
conversations with peers and adults 

• express ideas and concerns clearly and respectfully in 
conversations and group discussions 

• learn some words and expressions in another language to 
communicate with a peer or adult who speaks that 
language 

• use verbal and nonverbal skills to improve 
communication with others. 

This is evident , for example , when students: 

▲ act as hosts for open house at school 

▲ participate in small group discussions in class 

▲ give morning announcements over the public address system 

▲ participate in school assemblies and club meetings. 



2. Written communication for social interaction 
requires using written messages to establish, maintain, 
and enhance personal relationships with others. 

Students: 

• write social letters, cards, and electronic messages to 
friends, relatives, community acquaintances, and other 
electronic network users 

« use appropriate language and style for the situation and 
the audience and take into account the ideas and inter- 
ests expressed by the person receiving the message 

• read and discuss social communications and electronic 
communications of other writers and use some of the 
techniques of those writers in their own writing. 

This is evident , for example, when students: 

▲ write letters to friends who are away 

▲ send e-mail messages on a computer network 

▲ send formal invitations for receptions or open houses. 
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Standard 4 — Language for Social 
Interaction 

Commcnwnu'iit 

Listening and Speaking Reading and Writing 



1. Oral communication in formal and informal settings 
requires the ability to talk with people of different 
ages, genders, and cultures, to adapt presentations to 
different audiences, and to reflect on how talk varies 
in different situations. 

Students: 

• engage in conversations and discussions on academic, 
technical, and community subjects, anticipating 
listeners’ needs and skillfully addressing them 

• express their thoughts and views clearly with attention 
to the perspectives and voiced concerns of the others in 
the conversation 

• use appropriately the language conventions for a wide 
variety of social situations, such as informal 
conversations, first meetings with peers or adults, and 
more formal situations such as job interviews or 
customer service. 

This is evident , for example, when students: 

▲ take part in and conduct meetings of student organizations 

▲ interact with community members through community service 
experience or part-time jobs 

▲ interview for a job or college acceptance 

▲ greet visitors at school performances or sports banquets. 



2. Written communication for social interaction 
requires using written messages to establish, 
maintain, and enhance personal relationships with 
others. 

Students: 

• use a variety of print and electronic forms for social 
communication with peers and adults 

• make effective use of language and style to connect the 
message with the audience and context 

• study the social conventions and language conventions of 
writers from other groups and cultures and use those 
conventions to communicate with members of those 
groups. 

This is evident , for example, when students: 

A participate in electronic discussion groups (e.g., listserv) 

▲ write letters and personal essays as part of college application 

▲ write personal notes and letters that entertain and interest the 
recipient. 




Key ideas are identified by numbers (1). 
Performance indicators are identified by bullets (•). 
Sample tasks are identified by triangles (A). 
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Language for Social Interaction 
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Samples of Student Work 




The samples of student work included in this section are intended to begin the process of articulating the 
performance standards at each level of achievement. This collection is not yet adequate for that purpose in either 
numbers or scope of examples. As New York State continues to collect work samples from the schools for inclusion 
in the document, we expect a much clearer understanding of the performance standards to be evident. 

Neither are these samples presented as models of excellence. They vary in degree of achievement. Some are 
“acceptable;” others “more proficient.” All are meant to provide examples of the kind of work students might 
produce to demonstrate progress toward the standard. 
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Performance Indicators 

Students can: 

• . . gather and interpret information from 
[appropriate sources] 

. . . select information appropriate to the 
purpose of their investigation and relate 
ideas from one text to another 

. . . present information clearly in a variety 
of oral and written forms 

. . . select a focus, organization, and point 
of view 

. . . use a few traditional structures for 
conveying information 

. . . use details, examples, anecdotes, or 

personal experiences 

to explain or clarify 

information 
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Commentary 

^^fThe sample: 




• reflects use of a range of resources, 
including audio tapes and exhibit 
labels at the museum 



* demonstrates a dear understanding 
of information gathered from the 
exhibits 

» shows student’s flexibility in 
introduring topic by highlighting the 
Iroquois’ way of life and its 
environmental impact to engage the 
reader 






• demonstrates independence in 
organization by weaving in details on 
hunting, building, ceremonies, and 
tools to support main ideas 

• makes appropriate connections by 
developing a paragraph for each 
subtopic showing the way of life of 
the Iroquois and how they used their 
environment rather than abused it 

shows skillful use of language 
conventions, including some complex 
sentences, the use of commas in a 
series, and paragraphing. 



Circumstances of Performance: 





Timed Assignment 


V 


Extended Project 




First Draft 


V 


Revised Draft 


V 


Teacher-generated Topic 




Student Choice 


V 


Research Required 



Hill!!!! 





81 SiSraHi 
MWhK'U 

IS! 



As part of the spriiip||SfS-: 
^itteittaiylsi^adgeayte^ldt > 

^aderi;Weri|M|J : 
asked to read excerpts from a guided 

alette/ to $ 

•'':a : fii^:reiai^g t heimpo ii^iit^ ^ 
information and ideas about caring 
for rabbits. They began by brain- ||. 

' Storming- a “popping listf ofitenisjll 
they would need, drafted their 
latter, shared their draft in Small §|| 

baaed on the responses of their 
peers. 
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Dear Friend: care of my 

• a to Virginia. 80 ^vfcare Guide Book. 

I am going *» wv & Rabb it Care u 

' ““ 8e " t rea d and do no^X^ >” 
thi. fceddine. ‘ ai ,±T 

\ ^ . „ the butch, the cag e > house. V** 

Sli Bring tne nu t nee d8 t»J jnay regular 

If the rnbt.it go« nangh >• n , hf , y ,»nd 

special f °°* ® Ra pellets. 

nUt8 ’ ^ U the important tWnffj * f rabb^needs 

n »-- ttoPOrtan 
is a friend'- 

play with it alotl 

H . v ,. toP PV.^“ fe 



Performance Indicators 

Students can: 

. . .gather and interpret information 
from appropriate sources 

. . .select information appropriate to the 
purpose of their investigation and relate 
ideas from one text to another 

. . .present information clearly in a 
variety of oral and written forms 

. . .use a few traditional structures for 
conveying information 

. .include relevant information and 
- 1 exclude extraneous 

material 

. . .use “ the writing 
process “ to produce 
well-constructed 
informational texts 

. . .observe basic writing 

conventions. 



iill 



Commentary 

The sample: 

• reflects a clear 
understanding of 
information from the text 

• establishes a friendly, 
informational tone which 
is appropriate to the 
request being made for 
help 

• demonstrates an orderly 
arrangement of 
information; eg., elements 
of rabbit care 

• illustrates correct use of 
basic writing conventions. 



ERIC 



Circumstances of Performance: 





Timed Assignment 




Extended Project 




First Draft 


V 


Revised Draft 


V 


Teacher-generated Topic 




Student Choice 


V 


Research Required 




Context 



iiliiHilil 



English class were asked to write an 
essay that described in an engaging 



§j! Performance Indicators 

IlfSlII I : I11IP1I|1 Students can: 

^ 1 • • • distinguish between relevant and 

. I irrelevant information and between fact 
and opinion 

Sample .... relate new information to prior 
IIIIMMISlpl It knowledge and experience 



*3888888 * he ~ for'the vrin. or , 

again to break. I* 1 ® ible for tbeBrum g ^ think oul 

: ih r^Z c»p n woW l?o»<* a* p»w 



Hockey Essay 

crowd g° e 8 :f 4 ith 



once more 
our qnes- 



to StoW C»P „«*>• <**£' „ to poW 

Uon has *~£SS* »">“• * flSfi* *• *£ it 



. . . produce oral and written reports on 
topics related to all school subjects 

. . . establish an authoritative stance on 
the subject and provide references to 
establish the validity and verifiability of 
the information presented 

. . . organize information according to an 
identifiable structure, such as 
compare / contrast or general to specific 

. . . develop information with appropriate 
supporting material, such as facts, details, 
illustrative examples or anecdotes, and 
exclude extraneous material 

. . . use standard English for formal 
presentation of information, 
selecting appropriate 
grammatical constructions 
and vocabulary, using a 
variety of sentence 
structures, and observing 
the rules of punctuation, 
capitalization, and 

spelling. 



•scores 






TVruins taK.e w* — onc e again 

consecutive &t & gaID e. 

y ou for coming- f 8 kill You have to be aW ^ 

iraportenU he point. the opponent’s 

the rule® an puck rnto > with 

Tbe point of the ^^licated . • • • feline before 

divided into 3 »t 4 ^ 8ep ,rate the 

There are 2 hta g face-«« d ““' — 

the middle." in the SL ■% 

W °ir ™ret“cre.«f» r h 'V 

which allows him 

the goalie ttra mpf ed * — There 

are 2 defender.’ ^ tbe « for 

which equals 6 

gaiue. 



in 



Commentary 

The sample: 

• introduces the topic by 
adopting the style of 
sports reporting, adding 
humor and excitement to 
the writing 

• demonstrates the student's 
knowledge and 
understanding of the game 
of hockey: rules, playing 
surface, necessary skills 

• portrays the hockey rink 
visually to simplify 
complex description of 
area 

• defines words used in 
special sports context, 
such as off-sides, 
slashing, cross-check 

• shows effective use of 
language conventions, 
including appropriate 
use of punctuation, correct 
spelling, and variety of 
sentence structure. 
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I lTano*ed to triP. 

Now back . ^ a person. ^ A cross 

slash, o^ 2 minutesrn arms up, y , ^g is 

P v na l is when y°" ha ^ Ait the pe T8 ° n ' a trip is 

tw in bo* oro dl»* ed 

;25^53f32£- 

i keeping ? , re not a31oV? ® froto the puck- n 
i y0Ur 0 n o^ of a 10 foot ^y 0 ur elbow to * ds 

BsStSSWSSaKS 
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Circumstances of Performance: 





Timed Assignment 




Extended Project 




First Draft 


V 


Revised Draft 


V 


Teacher-generated Topic 


V 


Student Choice 




Research Required 



on 

O JCU 
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Context 






Student 
Work i 
Sample 



;| 13ii$ ninth-grade report was prepared 
m response tp|nJng!ishA31obal Studies 
pipject. Students were asked tb choose-;- '- ’ 
;;feonj a variety of “c^tirtal experienee^ 
i^udinff examiftfttion of a book of arf|||- : 
j^fd|monstrate their knowl^Jge ( 11 11 11 1 
Africa, Japan, or China, Students were 
asked to include in the report their 
reactions to this experience, | 



Report 



Performance Indicators 

Students can : 

. . . interpret and analyze complex informa- 
tional texts and presentations 

. . . synthesize information from diverse 
sources and identify complexities and 
discrepancies in the information 



gl 1 — 1 Chinese Art ^ meditating. 

^-^gasStSxss^- 

sags esaa.-'-*" 

CtoSepainting- . Chinese 1 



. . . make perceptive and well-developed 
connections to prior knowledge 

. . . evaluate writing strategies and 
presentational features that affect 
interpretation of the information 

. . . write and present research reports, fea- 
ture articles, and thesis / support papers on a 
variety of topics related to all school subjects 

. . . present a controlling idea that conveys 
an individual perspective and insight into 
the topic ' 

. . . support interpretations and decisions 
about relative significance of information 
with explicit statement, evidence, and 
appropriate argument 

... use standard English skillfully, 
effectively applying established rules and 
conventions for presenting information. 

Commentary 

The sample: 

• introduces the topic by highlighting 
significant features of Chinese painting 

• develops the discussion by describing 
particular Chinese paintings that 
illustrate the significant features 
identified in the introduction 

• makes connections with Western art, 
other artists, and other artistic themes 

• demonstrates a broad range of 
information about artistic elements and 
styles, Chinese art, its meanings, and 
its effects on the viewer 

• weaves personal reactions and 
insights into the analysis without 
being intrusive 

• makes effective use of poetic 
language, in keeping with the topic of 
the report 

• shows skillful use of language 
conventions, including sophisticated 
word choice; a variety of sentence 
structures; appropriate use of 
semi-colons and quotation marks; 
and correct spelling of artists’ 
names and such difficult words as 
prevalent, benevolent , reverence, 
and unparalleled. 
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-J^^SgSSSSfr 
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and phii° s °P^ taught me abou __ ttic msigh . _* the 
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r.h 
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Chines®! /~1 f u n^A M OAwf A!*m ati na 
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Timed Assignment 


~^r 


Extended Project 




First Draft 




Revised Draft 


T 


Tteacher-generated Tbpic 




Student Choice 


~T 


Research Required 





Context 



This essay was written as a timed 
fggsponse.ta Suppl^^nt^^ '* 
p|4i|:eleventh grade student in/a ||§ 
Regents Java! class- The assignment . 
|wfls|t||;pse infbimaieh fcom the text ' 
to explafafcow an 
[boolt-'lwttuwis as 
experiencing a“rite 



Student 

Sample 



Performance Indicators 

Students can: 

♦ . . interpret and analyze complex informa- 
tional texts and presentations 



. make distinctions about the relative value 
and significance of specific data , facts, and 
ideas 

. . . make perceptive and well developed 
connections to prior knowledge 

. . . write and present research reports, feature 
articles, and thesis / support papers on a variety 
of topics related to all school subjects 

. . . present a controlling idea that conveys an 
individual perspective and insight into the topic 

. . . support interpretations and decisions about 
relative significance of information with explicit 
statement, evidence, and appropriate argument 

.. .use standard English skillfully, 
effectively applying established rules and 
conventions for presenting information. 



Hv of Ma' colTn * 

TheAutobiograp traditional 

Though 

changed &nd Harlem,** ^ majority of peo 

pimp 1X1 , Qiier or later. v/YncVi \ , 

imprisoned soone^ ent &g someth^ Qrigma l 

p\e accept map re \eased revert however, 

z&Sssi&SbssA 

been convert Malcolm about movements 

began ta^ng daily letters o Mlah tban any 
bim untal Relieved more str ?^g e \f by copymg th 

of bis family „ d i n g classics, co llege-educa - 

Itionary »nd ^ *,4 experience 

educating mm 

unknown 
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Commentary 

I The sample: 

• demonstrates the writer’s 
flexibility and independence by 
acknowledging that the “rite of 
passage” presented in this book 

may not reflect the traditional view^t 

• presents an orderly discussion of v? 
the two m^jor influences on 
Malcolm’s life that could be 
considered his “rite of passage”: 

the education he acquired in jail 
and his place as a leader in the 
Muslim community 

• incorporates a wide range of 
specific information from the text 

• makes appropriate connections 
between the text and prior 
knowledge (“Working as a hustler . 

. . destined to be imprisoned”; “the 
majority . . . revert to their original 
lifestyle”) and among ideas in the 
text to support the writer’s thesis 
and to elaborate on the two m^jor 
influences in Malcolm’s life 

• shows a controlled and 
elegant use of language 
conventions, including 
sophisticated word choice, 
complex sentence structures, 
accurate use of introductory 
adverbial clauses, and 
appropriate use of semi-colons. 




— , Welcomed 

tour, Malcolra beg ®^» Raving ® e ^ s °. loI 0 f bis sVan. 

I be the fveine^aiity 

i Tet ^ Ws v/bite-bating ^^anging f ^true Islata 
febov/ tnan. united Stat ^ t ^ e biacb P 

X^f c T ealID ° staIDa t 

h e bad helped- ,_„w underwent 




ltu u cv ^ 
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_ o{ passage Malcata “ we neve r 
Though the rtM ^ nv eatioaal> ? „ hic h he 
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Circumstances of Performance: 
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V 


Timed Assignment 




Extended Project 


V 


First Draft 




Revised Draft 


V 


Teacher-generated Tbpic 


V 


Student Choice 




Research Required 



■I 



Context 



Commencement 



: : .Sftidem' 

I^WorMl 



|||fko eleventh grade studen^cjiose ' ari||tf§ 
!||s]U| of personal : sigmficar^ : ;;Sn$;« || 

; ; works in a variety of genres in o^cier i$§|l 
^liglttwe the broad d ti ilsions of that J||| 

• what new infbrmatio|: : o^ nn 
she HajdS gained, aa Well as to what?d^n||| 
:ionS and judgmenite dr evaluations shllif 
had formed through her reedm^' ! TlW;. fill; 
report is one p<i«li^| of an extended pro*! 
ject which induded journal entries 
reflective pieces about her reading, as | 
well as literary critiques of§||nt : and j:fl 
works of fiction dealing with her chosen 
issue. The selection is a final; revised '111 
version of earlier drafts, \ 



Performance Indicators 

Students can: 

. . . write and present research reports . . . 
on a variety of topics related to all school 
subjects 

. . . present a controlling idea that 
conveys an individual perspective and 
insight into the topic 

. . . develop information with appropriate 
supporting materials, such as facts, 
details, illustrative examples . . . 

. . . use the “writing process” to produce 
well-constructed informational reports 

. . . use standard English for formal 
presentation of information. 



1111 



" J M °resia anorexia 

too* that thoy h;- * tog a—*"* 
tha t they a* » to '“ „ comforts"'* 
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Unity in the M c to» thtf th ^ fam . 

this ca»e the ndeo t on her ths .h child 
n o time to b themselves to hidden ten- 
fly takes it up There are oft c0 nfu8ion 

4epe “ 4 r»M .tr»e6'“' "i 59). Sometime*, 

the «-*»“£, „ w compensate 

. For Attention,"" 

?»tot® r“e Chorty “ *“tith -*-£ S-» 

ing measures. become a y^fle she was 

well into heroea^— _ 



Commentary 

The sample: 

• Introduces the topic with 
attention-getting 
language and sentence 
structure 

• Develops the discussion 
by building on key ideas 
of secrecy and denial of 
anoretics 

• Reflects variety of works 
consulted to prepare 
report (N.B. Bibliography 
submitted includes 
personal interview, 
videocassette, newspaper 
article referred to in other 
portions of extended 
project, of which this 
report is one component) 

• Shows acceptable use of 
language conventions, 
with some errors or omis- 
sions in punctuation and 
occasional misuse of a 
word. 
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Circumstances of Performance: 





Timed Assignment 


V 


Extended Project 




First Draft 


V 


Revised Draft 


V 


Teacher-generated Topic 


V 


Student Choice 


V 


Research Required 
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Student 

IfMlJ 




Performance Indicators 

Students can: 



. . . recognize some features that 
distinguish the genres 



. . . create their own stories, poems, and . 
songs, using the elements of the literature 
they have read and appropriate 
vocabulary 



. . . observe the conventions of grammar, 
usage, spelling, and punctuation. 







as 



ERjt 



Commentary 

The sample: 



’ demonstrates knowledge 
of the narrative form, 
with a lead that provides 
an immediate entry to the 
story, use of storytelling 
language such as “one 
day”, a conversational 
style, and a circular 
structure that connects 
the ending with ideas 
expressed earlier in the 
text 



m 



• uses chronological order, 
an acceptable narrative 
structure 



• reveals use of language 
for a particular effect; 
e.g., to describe the main 
character's anxiety and 
the change in her feelings 
from the beginning of the 
day to the end 



• shows control over basic 
language conventions, 
including correct spelling, 
punctuation, use of 
commas in a series, and 
varied and complex 
sentence structures. 



Circumstances of Performance: 



V 


Timed Assignment 




Extended Project 




First Draft 


V 


Revised Draft 


V 


Teacher-generated Topic 




Student Choice 




Research Required 




Intermediate 



{| ..Student ,||| 



SiP> was written ; 

in respond to On English/Biology H 
interdisciplinary project; Students 
Wire asked to assumethe vdM:^d ^ ' 
personality Ofalivingdl^^^a&d 
jSmtenih^ the #orll :: i3^ii^ 
l l^ l ^lilStud^i^ were expected |o|!!l 
write creatively fo^ a wide audiene ^ K 
using accurate scientific rl SIll 
information. Later; they woul^llllir 
incorporate factual information fifom : 
jllhilfprcyect into a formal sdence|:!:|||| 
research pap^|||d compOle^ botfi:p|I 
writihgexperience a^^^^^^^Kl 



. . . write stories, poems, literary essays, 
and plays that observe the conventions of 
the genre and contain interesting and 
effective language and voice 



t-u riguLige u ull uuiue 

. . . use standard English effectively. 

. . . interpret and analyze information from 
appropriate sources (Standard 1). 



f|§| 



■ nt . 8BWiy 

. aG^ 81 -^ 4 " 80 

-Gather around. 

time” ^arandiaaUaiy_ 



Commentary 

The sample: 



• demonstrates 
understanding of form 
and genre by using the 
technique of a story 
within a story 



*» 8 - ^.nrorerto^^feven 

ond. 



nd. „, B ; n Horace. 

time’* said my cousmn 

«I love story * tel y> “ 1 asked. 

Q vou going to tel 

“What story ar j . then usua 



• demonstrates use of story ^ 
conventions (“It’s time for 
you to go to sleep now”) 



“What story are yon 8 mng to riD going to f 11 

vttle different then nsuai dragon , 

vooahootmy'*. 

said Grandma. 



• shows effective use of 
dialogue to characterize 
other seahorses in story; 
uses conventions of 
dialogue correctly 



.-SSS, 

have extra sKm . 



• includes evidence of 
scientific research 



• uses language to 
arouse range of 

rocnnncoa' a cr 



Qiuuoc i aiigc ui 

responses; e.g., 
humor, caution. 
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,:S^ k ^ te natem a D ^en^ 

■ 0 — * have ,o« - ^ ^ 5 C» 
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Circumstances of Performance: 







llllii 



• • .; • > . 





Timed Assignment 


V 


Extended Project 




First Draft 


V 


Revised Draft 


V 


Teacher-generated Topic 


V 


Student Choice 


V 


Research Required 
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Context 



Student 

pWoirk'i 

Sample 



a twelfth grade : 
IlliilP was included in his creative 
writing portfolio because he 
wnsidered it one of his three best 



|||§rl^^ free •; 



-verses; 



Hi 



Performance Indicators 

Students can: 



. . . read and view independently and 
fluently across many genres of literature 
from many places and historical periods 



. . . write original pieces in a variety of 
literary forms, correctly using the 
conventions of the genre and using 
structure and vocabulary to achieve an 
effect 



. . . use standard English skillfully and 
with an individual style. 




ERIC 



Commentary 

The sample: 



► experiments with such 
poetic elements as free 
verse, rhyme, metaphor, 
stanzas, imagery, and 
punctuation 



► demonstrates the 
student’s knowledge of 
form and genre by 



conveying a common 
human experience in an 
original way 



t 



• shows an understanding 
of complex texts (e.g., 
poetry by e. e. cummings) 
that use unusual 
structural devices 



> uses language, tone, 
format, and conventions 
to evoke a range of 
responses; e.g., plays on 
words, internal 
alliteration, line breaks to 
reinforce theme of poem. 



pillows 
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Circumstances of Performance: 





Timed Assignment 


V 


Extended Project 




First Draft 


V 


Revised Draft 




Teacher-generated Topic 


V 


Student Choice 




Research Required 
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Context 






Student 



This ninth grader was ask# to 

iHeatre duri|||||;p#{b#jahce .<# ;;I§| 
Julius Caesar or A Midsummer ||||| 

as . to ff 

adopt a persona: actor, groundling: 

■ the ' ipferji^ 

pe§|pectiye .jndudin^|^i|^|^|^ 

language of the period an <flMft ; ^1lp 

emplojdn |l l^ 

classmates’ oral presentations. 



Performance Indicators 

Students can: 

. . . read and view independently and 
fluently across many genres of literature 
from many places and historical periods 

. . . identify the distinguishing features 
of different literary genres, periods and 
traditions. . . 

. . . write original pieces in a variety of 
literary forms, correctly using the 
conventions of the genre and using 
structure and vocabulary to achieve an 
effect 



m I li the Globe 

• th the head of the mat£S and 

Mter of do as 1 P l ff^tre to take « 

a play. M bee ^ pay me P«®» Dream-^f 
1 Shakespemeh^^,. 8 pells. fast time 

a8tory ° d abend m the road^^^a^ng 

V/e came aroma Theatre. d mind you - 1 

Xd me eyes ■*£ and ^e^be chmrcb was 

^rr^° fthe8ort 

. .^.masaivecrowdtr 

. aat 
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\ -uses laneuagp and, 
collector sard our we re all P^^ K \ Shakespearean era 

cisHT ' 



)U ev,w* — f ^^ ng /iney — 

"V =>*“* i ”£f e - 

zr~~ts2!£Z~?»' 0tm 

T p.f 



»cn aw ’“ v collector. — 

nother penny , couldn’t 

s^-s-Sk” 

^gS-jssss^- 

Si« and joking- ^ _ ole .#**** 

... 1 l^Ved up 



area with many 

they bad the 

already- - — 



. . . make distinctions about the 
relative value and significance 
of specific data , facts , and ideas 
(Standard 1) 

. . . use standard English 
skillfully and with an 
individual style. 

Commentary 

The sample: 

• demonstrates use of a personal 
voice to show understanding of 
the Shakespearean era 

• supports ideas with reference to 
the text and knowledge of the era 

• makes comparisons with other 
members of the audience to show 
point of view 

‘ persona of 
r a 

• conveys feelings, attitudes and 
ideas to the audience by using 
the cadence of natural speech 
and language that is 
appropriate to the time and 
engaging to the audience 

• shows writer’s control of 
language conventions 
including sophisticated use of 
dialect and word choice (e.g., 
obliged , prodigious , reveling , 
audacious) 

. • achieves a strong sense of 

1 story through accurate, 

colorful description of the theatre, 
its patrons, the play, and the 
experience of attending a play 
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When ®*. °”“ 

creating a ^ i made our 

Vie finally T^^mes just 
, bridge over ti^^.v^e 

^ as m^ard tioine 

and wondrous. 



Circumstances of Performance: 




Timed Assignment 


V 


Extended Project 




First Draft 


V 


Revised Draft 


V 


Teacher-generated Topic 


V 


Student Choice 


V 


Research Required 
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Context 



^minencement 




MMMti 

Sample 
Response to 



I 

essay to the poem "The Koad Not; ; 

Taken,” reveals the student's 
reflections^ 

making, The student was asked to 
diseuas choices available ih a paiik^iim 
mtuationand how those choices rotated | 
tothe i§&m. Speafaaily^;the tal^erfjll 
prompt asked: “Snceyour dera|eion was ; 
based on your priorities, what have you 

' What amMiOwild represent you*--:. J|§ 
choice? Find one line in the poem ihipt. . 
express your i^nge/ , , -, : ^>/^^KIl 

1_ ’TThave had to deal 

Throughoutjoyj^g a ^one in ®^ 0 ^Teasier 
with being h & sbor t arm wa J® ent8 ; they 

Gro-wingnp support of my P r abnormal or 

with the love ^f^s deformed or a^ q{ my 

never let me* otbe r children_B x have 



Performance Indicators 

Students can: 

. . . read and listen independently and 
fluently across many genres of literature 

. . . understand how multiple levels of 
meaning are conveyed in a text 

. . . produce oral and written responses to 
and interpretation of works of recognized 
literary merit. 



parents, I factions ™ n ses to 

c^-“ we ri ob ^ Xmany 

time, threw*"* 1 ”* - meo fmyhigl> 

fifteen, in *• pn u nn ce to lengthen 
When I wa ® offered the * time, 

school C«0M, I “ o{ my other- W«* mote *lf. 
my arm to the ne „ people. I thi , „ 0O ld 

‘^^;"’ri5S=' 
SSSSaSSS*”” , 

The decision wa pro ces 8 of the 

out the pros and wouldn - t he a good ^ 8 en- 

v/ant it. or ^n that the only re for c08m etic 

the conclusion ^ BUrge ry " through 

00,'y ““‘My’ tool 4 eci,l 0 ” ”°‘ [ rea tired that 

sssrgtf " — — 



Commentary 

The sample: 

• Introduces the response 
with startling statement 
that immediately engages 
the attention of the 
reader 

• Compares the student’s 
need to make a decision 
to that of the poet who 
struggled with which road 
to take, “Two roads 
diverged in a yellow wood, 
and sorry I could not 
travel both . . and “The 
decision was left 
completely up to me.” 

• Shows skillful use of 
language conventions, 
including sophisticated 
word choice {deformed, 
obnoxious ), appropriate 
use of semi-colons and 
quotation marks, and 
correct spelling 

• Focuses attention on 
personal meaning (“I 
chose not to have the 
surgery because I never 
needed to make myself 
feel better.”) 




Circumstances of Performance: 





Timed Assignment 




Extended Project 




First Draft 


V 


Revised Draft 


V 


Teacher-generated Topic 




Student Choice 


V 


Research Required 



<•.•■• .v.v.v.v .v.v.*.v 
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Students in a fourth-grade class | : 
liilil& ked to state their opinion 

^ IfeDonald^ restaurant, to|| 




Work 

IHSBill 

Persuasive 

■%WKt 3 



Performance Indicators 

Students can: 

. . . recognize that the criteria one uses 
depends on one’s point of view and 
purpose for the analysis 

. . . express opinions, both orally and in 
writing, supporting their opinions with 
some evidence 

. . . present arguments with reference to 
specific criteria that support the 
argument 

. . . use effective vocabulary and follow 
the rules of grammer and usage in 
persuasive writing. 



the State Street School 
I strongly ^^cponald’s. paving ore bids 

should have a Me ^ ma ke W*® because 
McDonali' 8 "*^! have eat 

all It's “'“^Mmettung go" 4 

\ betea^W^^lv-euW^^e 

Street School a t School could gf 

This la ^^ftetchSa ^^^heSard 

•js^ 3 S-£sbA 

of educate QUr State Streep fr^s, 

S& ttWntow! 



Commentary 

The sample: 

• argues in favor of a McDonald’s 
restaurant and provides four 
good reasons in support of the 
argument 

• selects reasons that would ^ 
convince the principal as 
audience 

• uses persuasive techniques to 
develop the argument 
appropriate to the audience 

• expresses a course of action 
clearly and cogently 

• shows correct conventions such 
as capitalization and punctuation 
in contractions and possessives 
and uses a variety of sentence 
structures and correct 
paragraphing. 



■■■■ 
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Circumstances of 
Performance: 


V 


Timed Assignment 




Extended Project 




First Draft 


V 


Revised Draft 


V 


Tteacher^generated Tbpic 


V 


Student Choice 




Research Required 












-i 



JMli 

Samjflif 



This high school freshman w#te$ 

paper. In this column, he evalhatas; 
'Ijhe offe|i|i^p a;hearby mal R^W 



. . . present clear analyses of issues, 
ideas, texts, and experiences, supporting 
their opinions with well-developed 
arguments 

. . . develop arguments with effective use 
of details and evidence that reflect a 
coherent set of criteria 

. . . use Standard English, precise 
vocabulary, and presentational strategies 
effectively to influence an audience. 



id- , 

Colonie- 0 ® 0 *"'' J^ofto.™^ 
Vtode to ^^ittoeCento 1, toto» «" ,ir 
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to.t «“ tode 

«ete m varitM* Not only 

-*2£*. m»tt to tot* 
tog T? 5*d«“ to «W “^gwdU- 

that, but d the staff « w glass ele- 

vSr CrWd t -LI . ktofe «f 

thecustome > afrotahaiO' 

to to* tM4 S^ to* or dtooor. ^g f h ere «ao *o 

foodforbto^'.^.or.dford sweetFacto ry 

1 Vtoreoto w *“f 0 ooWeCotoptoy. 1, ‘ 

GreotAtoonoan 

^daHaagoo-fto*- 
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Commentary 

The sample: 

• clearly states the writer’s 
impression of the mall; 
that is, it provides a 
favorable review of the 
mail’s features, while also 
acknowledging some of its 
flaws 

• balances the use of 
conventional criteria for 
evaluating public places 
such as cleanliness, 
attractiveness, and 
availability of food, with 
some personal criteria, 
such as appeal to children 
of different ages and 
availability of inexpensive 
items 

• provides support for the 
writer’s opinion through 
numerous, relevant, and 
specific details and 
examples 

• uses language that is 
somewhat sophisticated 
(“palm trees, a rarity in 
the North,” “decor . . . 
tasteful”) while still 
accessible to the teenage 
audience 

• engages the reader 
through use of humor 
(e.g., the reference to air 
conditioning) and direct 
address (“Is this a good 
mall, or what?”). 



window sea , ma ny * teT f^^treasures for 

«5&ss«» *E5S*-- ijSSSk 4 

^ ^^-SSSfV 
s^^^tjsss^ toirf 

was from aft^^ n » the mall, called 

C ryof^ elX)0 ^^^efatendoftW 
-Everyth * ^ j ***%*> down . 



I noticed a®"*^ • 1 8 this a good tn ■ ^ ^conve- 

tgverytiiin^s j found tha 4 0 wn again 

, ^ver^g the ®^ floor and then down^ 

Vftdle second^ d gtairs. l*"?^ then 

nient to t^g^y few e«^ a ^ to find sotne stans, 
because of ^ en d of to® , wanted, 
having t° 6° f^d the store ^ does- 

■SES-hs^-*- 

SK^-^I-«sfjSS%, 

Mac/s takes up aho were cotnpWg^ 8et8> and ah 

S tor all types of P«P k 

— 

Circumstances of Performance: 



MwMim- 





Timed Assignment 




Extended Project 




First Draft 


V 


Revised Draft 




Teacher-generated Tbpic 


V 


Student Choice 


V 


Research Required 
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Context 



NHfe&ii 

Work 



I&fl; ninth-grade !£' : : 

?|||liip |7 rt8eai^'.i|fd^:for GI(&aillll 
Studiea/Eriglish. Studente to 

li l i p ibh :: a ’ topicand 'ttiteai: # : ^te -fr ilt^ 



to "share information about a partaoular ;.. 
character, in a particular time ^d plii^ v 
with a particular problem*” 



Performance Indicators 

Students can: 



Saififile i Students can: 

. . . analyze, interpret, and evaluate 
! ideas, information, organization, and 

UNdit^live . ^ 



language of a wide range of general and 
technical texts and presentations across 
subject areas 

. . . evaluate the quality of the texts and 
presentations from a variety of critical 
perspectives 

. . . present orally and in writing 
well-developed analyses of issues, ideas, 
andtexts 

. . . make effective use of details, 
evidence, and arguments and of 
presentational strategies 

. . . use standard English, a broad and 
precise vocabulary. 



i 

* e T r’f? * eam ' 

I* 1 "*? 1 J2£p» I W <hoWS hts - • ' 

never vrill for firm voice m ^ that has 

ing until Gran morning toa ?Soud surrounded 

I «to *> 1 -"O' 

^yendlessU^^dytoworhm * e eropty 

to get myself P rice fields, I sh d f^ wo rh day ahead, 

kitchen ^ I ^qqo g2) 1 81111 ^ en ° 



Commentary 

The sample: 

• shows how the student 
responds imaginatively j 
to a variety of texts ' 

• reflects the range of 
historical data selected, 
manipulated and 
interpreted 

• establishes a first person 
narrator voice which 
establishes a tone, uses ^ 
contrast effectively; e.g., 
pre and post attack 
conditions; regeneration 

of rice field vs. 
destruction of village 

• uses imagery to good 
effect; e.g., image of 
family eating together 
creates a sense of calm 
before storm; image of 
father’s body shielding 
children creates a sense 
of terrible loss and 
futility of war 

• demonstrates the 
student’s ability to 
present an alternative 
point of view; e.g., 
massacre from perspec- 
tive of Vietnamese, not 
American girl 

• shows skillful command 
of language conventions 
in correct dialogue, 
spelling, punctuation, 
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V ' ; s , ' % - , - ' m. ' 

— “ “ ' c fro® ^ ™ 

— — aloud expto 31011 l . f.,11 speed, to 



XS-"' 

-^oVin£ our v/ay •flpiitia.®’^ 

toT »Bi.4I»« »rl«rna«® 4 ®^'ta>a“J'' ,rei,k4<>,m 

infosi° n - ^behind you- r“ hen 1 reach to® 

«.,*«** 

1 2 rapa,he»^ 1,>eg “ 

^SSgS^SSS*®- 

^d.Th e «^ jlKlJy at®>l*y bcsm ..ai^agW^ 

VTith g®*,®! JcJjW • • fo T) 0 i»g as I a® papa to tot 

i -loine. (WUson, 1" . ■ . ,u veep us s^Xinghas stoPtf® {^. der tha 




^*-r 4 

^Papa’sb^ fro® ^ ^ 

^xiidnt posap 1 * strong Circumstances of Performance: 
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Timed Assignment 


V 


Extended Project 




First Draft 


V 


Revised Draft 


V 


Teacher-generated Tbpic 


V 


Student Choice 


V 


Research Required 












Standard 3if|£ 

Context 



Commencement 




the following three excerpts sC 
p uum “metacognition letters* includ- 
|| ed in their portfolios;; students from 
§§ grades ten, eleven and twelve 
reflected on their growth as users of 
I language and provided evidence for 
; their self-evaluations from worki. 
accumulated over the year.. : 



$tudeni : |j . 

|§§SWk Performance Indicators 

S flhtj ple f||§ Students can: 

. . . analyze, interpret, and evaluate ideas, 
SdfJ lilll information, organization, and language 

i§|||Jf tf™**™™* 



the short story ^ This as some ^ 

last sentences _ f continuity , two Q f \y<p 



strategies 

. . . monitor and adjust their own oral 
and written presentations to have the 
■ greatest influence on a 
* particular audience 

. . . use standard English, a 
broad and precise 
vocabulary, 



lllii 



oroaa ana p< 
vocabulary, 

Commentary 

The samples: 

• recognize that decisions 
involving quality are both 
subjective and objective 

• provide justification and 
defense of student’s choices 

• manipulate language for 
effect and show the power 
of sensory imagery to do 
that 

• demonstrate the 
student’s ability to make 
connections with an 
audience 

5» i 

— — * • demonstrate student’s 
- — ' ' [awareness of such literary 

| strategies as coherence, story 

structure, poetic devices, effective beginnings 
and endings 

• connect story episodes to life experiences 

• reflect the range of reading experiences in 
connecting their own writing to that of other 
authors 

• show skillful use of language conventions 

including punctuation used appropriately, a 
variety of sentence structures, and the 
conventions of a reflective piece. 



r t0fa * enZ'T'y 1 *** ^iteTrL^ 

the clearing ^ * erner Se fm** *. i a P°eni 
ma yf>e^h an< i 8ee ° str ucturp- hepath into 

make u p ^T?*? years o^iZ n ^ 8ha *k, 

&e journal Wa ^The Qnd ^ 

^ e entire ofthT^ ofwn ting 

p,ece is almost th^ 01 a fevv excentin 886 ofwr,t *ng 
a fevv words Xt^h 83016 88 the 016 whole 

^Journal enfey ^ Ve 1)6611 with 

c/ «e Ao$ mart** ™ ® arr uizintT u ^ said in 

^ *> *«/ 
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Timed Assignment 


V 


Extended Project 




First Draft 


V 


Revised Draft 


V 


_ Teacher-generated Topic 


V 


Student Choice 


V 


Research Required 
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Context 






MM 



NarratiMdfihe I^cffm^nericat ^^ : 
Slave , eleventh-grade honors students 

liired' 

eral assignments to explain how one of 
' tilesd; bopks : ;i^d^^ student’s ]§| 
thinking about the other. In this essay, 
the student has chosen to addres^t^ l ; 
^htetioh^Nffi^. isthe *bett«f’ bod » ; 
Decide on a definition 
|aigii^ or Douglass’ , |||| 

ibookjs superior to||he other.” 



Performance Indicators 

Students can: 



. . . analyze, interpret, and evaluate ideas, 
information, organization, and language 
of a wide range of general and technical 
texts 



texts 

. . . make precise determinations about the 
perspective of a particular writer or 
speaker by recognizing the relative weight 
they place on particular arguments and 
criteria 

. . . present orally and in writing well- 
developed analyses of issues, ideas, and 
—"I texts 

. . . make effective use of 
details, evidence, and 
arguments and of 
presentational strategies 

use standard English. 



$2£ *S SS-sS-!^ 

tssfezr " 

Of A if° e ' ** 

Narrative, onW ^ eaS i\y read m o muS tbe pfodde bling 

Autobiography- ^ ^ 0 tber ^ T& _ t he end of ®** he day. M 
^rarddinsw ’ {or many r ® e to gi'f “ p & m being bur ' 

through-^. ^5^ and an e* f free dom ^e 

sense of satis curiosity • gb t be attnb wr 



Commentary 
The sample: 



• demonstrates the writer’s 
flexibility by introducing the 
argument with a question and 
an answer to the assigned topic: 
“Which book is better: the 
Narrative of the Life of an 
American Slave, or The 
Autobiography of Benjamin 
Franklin?” 



; and 



1I1U 

criteria for 



• exhibits an organizational 
pattern that both anticipates 
and reinforces discussion of 
the criteria 



• supports each criterion 
with relevant and specific 
references fV *° 



ill 
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I ' llg 

7— . iia ~~V ont> i e he left behind* wrote , 

and their own* have their ^ motives w 

^thadreaBon8.^ eotherhan d,Uou B ^ we read 

notable one. On o creat bearing o^ ^jectia 

jjal consequence- _ j „v>nve, has a S r ^_ m . >,o-w well th L 



• « on how we react 

table o»~ ~ - at hearing on Vjject l8 

1 consequence. fi d above, has &8* n; b ow ^eft Jh . ogoa ern 

nf a booh, as d ■ that of prese rr the reader ha the booh, 

The **■?«£. «*> “"£? £*** 'Sf^W BW»* 

0 that booh. mU ch we care a bout the eV 6kes more to 

° rtrayed andh^ sbe wont car« Dougla^ tf, to have?*; b e 

£*« * £ *««* s £SSHft£?'S- 

S^SSsSSn^S^SSiC 

» -j +Vte one -vaI 



Upon m ay be fou ght harder ^ 

eted^^hle, *•«*££ 

uui .. — come" — 88 Jl® en greater re8p ®f ri ch, but truly noP£ rom fortable, 

jther, and so P _ a ^ n , l2 \ a ss were imp a Bv the standards 



rr:^sgs«2^ 

he Norro^ ^ e Norr otu^^l^-- 



Commentary Continued 

context, point of view, and writer's 
presentation of the two books, 
integrating the reader's reactions and 
features of the texts to support the 
discussion 

• presents an even-handed viewpoint; i.e., 
it acknowledges the value of one book 
while arguing for the superiority of the 9 
other 

• provides a conclusion that succinctly 
restates the argument 

• shows skillful and mature use of 
language, as evidenced in the use of 

rhetorical questions, parallel structures, 

^Be conventions of comparison and 
contrast, assured and selective use of 
words (e.g., “both a victory and an excuse 
rt nd correct use of a variety of 
IgJ^j tion devices. 



Circumstances of Performance: 





Timed Assignment 


V 


Extended Project ! 




First Draft 


V 


Revised Draft 


V 


Teacher-generated Topic 


V 


Student Choice 




Research Required 



5? 







§'~ Student 

SMHNNk 



l i i l bart of att autobiographic 
project using family members and 
dosib friend a^;iibs(mroes|#jlmden1^i 
included in their project an 
Acknowledgments 



who helped them complete their 
||eports 









Performance Indicators 

Students can: 

. . . exchange friendly notes, card, and 
letters with friends, relatives, and pen 
pals to keep in touch and to 
commemorate special occasions 

. . . adjust their vocabulary and style to 
take into account the nature of the 
relationship and the knowledge and 
interests of the person receiving the 
message: 






llllll 

iiiiii 



■ 



with my P r0] w for her time, P t 



i « %% %+*■ sh f e r UC«. * 

he ' p n “ *"* W «P» rt " 



fflB I Would Jit e * " " — ^ 

If . 



Mm 



illliii: 



[ I was younger 

have now. pother 1 

I Jdo-Uon^^he^mealot 



ill 



llllll 



»•— T’rn a very hao °v 

^ because grandmother for 

sggssss* 

strangers. 



lllllflll 52||; : #lllll 

ij.v; WWSM ' ' 



Commentary 

The sample: 

• reflects students* 
familiarity with a simple 
genre associated with 
published texts 

• combines formal and 
colloquial language 
(“efforts extended,” “I , 
would like to thank,” 
“thanks, Mom,”), in 
recognition of the dual 
audiences for the text: a 
general audience and a 
specific audience 

• uses personal references 
to reinforce the nature of 
the relationship between 
the writer and the person 
being thanked 

• exhibits correct use of the 
basic conventions of 
spelling, punctuation, 
capitalization, and 
paragraphing, as 
appropriate for a 
published piece 
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Circumstances of Performance: 



„ 


Timed Assignment 


V 


Extended Project 




First Draft 


V 


Revised Draft 


V 


Teacheivgenerated Topic 


V 


Student Choice 


V 


Research Required 




!!ii i|| illllllilpli!!! Context 













xSrtth letters to 

t eachers who had influenced their & 
knew 

would be 



Performance Indicators 

Students can : 

. . . write social letters , cards , and electronic 
messages to friends , relatives , and 
community acquaintances 

. . . use appropriate language and style for 
the situation and the audience and take into 
account the ideas and interests expressed by 
the person receiving the message. 



mmm ' 






ffl Dear f 1982-83- 1 aI ° in ^. r _ 8 

w\ . A-Ug year ^ , ve an assign 

II l wa s in y° ur t a 8 ®u 8 b class nov/, and ^ x ^th no he 8 i- 

about all the wondert 

thought a , torie8 to 

S* another place „ pend 

wasn’t being *8“ hat no w- 

1 feel 1 nnderetan , ieI »efflber the «“ e! 

mo for roe- \ T ® v„ v You didnt 



iilllllli 



ill 






pCuhh^ 4 * 1 " eliem e m he r thehmel 

have said 1 for me . 

to stick up „ v T did thing 8 

always tried b\ ^ show me 1 &8 800 n as P° 

Your loyal pupil* 

Thank y° u - 



Commentary 

The sample: 

• anticipates the needs of 
the reader by establishing 
a purpose for the letter 

• supports the choice of this 
teacher as the student’s 
favorite with specific, 
personal examples and 
reasons that clearly 
illustrate the nature of 
the relationship 

• uses a tone of respect and 
admiration as appropriate 
in a letter of appreciation 

• reflects awareness of the 
conventions of letter 
writing, such as the 
expectation that the 
reader would respond to 
the communication 





Circumstances of Performance: 





Timed Assignment 


V 


Extended Project 




First Draft 


V 


Revised Draft 


V 


Teacher-generated Topic 


V 


Student Choice 




Research Required 



Commencement 






§j Work-' 
Sample 



An eighth grade student wrote a 
letter to a teachef ^o had made a . 
difference in his life; '§||dente fufei §| 
that letters would actually he ||| 1 ® 
mailed, iifiiiMttl §1 • illlll# 



. . . use a variety of print and electronic 
forms for social communication with 
peers and adults 



. . . make effective use of language and 
style to connect the message with the 
audience and context 



jjgi WjSHm 



. . . study the social conventions and 
language conventions of writers from 
other groups and cultures and use those 
conventions to communicate with 
members of those groups. 



gpggggggg 

# 111*11 



11*11111 



en ce u. * - b d 

more self-a 8 rare about my 

progress, y* a sBigB inent8 ’ ^ sacred toe vntn 

^apter* m ou ^You encourage^ ^ 

pnces to talk a tnany bours y anting 

y» r »” So of y«* 8ttden “ 

SSSS. »gSS ta 

«» *• SSi oS**- » very 

1 fateful to you. — 



Commentary 

The sample: 



• makes effective 
connections among 
message, audience and 
context; e.g., begins with 
a quote about a teacher, 
develops a simile for 
‘teacher’, and 
substantiates with details 



I 



' engages the reader by 
establishing and 
maintaining 
conversational style 
throughout letter 



• makes good use of the 
third person to 
personalize examples 
selected to show how 
teacher made a difference 
in the student’s life 



* demonstrates appropriate 
use of conventions, 
including sentence and 
paragraph structure, 
punctuation, spelling and 
usage. 
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